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The article deals with the role of authentic videos in teaching English at technical universities.
The positive aspects of audiovisual aids' influence, concerning the engagement of both (left and right)
hemispheres of the human brain, are reviewed. The main attention of the article is paid to the benefits
of using authentic video materials for language learning and teaching, as well as the advantages of
using videos at the English language lessons at technical universities. The work contains lists of goals
of authentic videos use at the English lesson. The meaning of the notion “classroom management” is
defined. The proposed paper also presents conditions for the good foreign language learning
environment in the classroom. The most appropriate sources from which to select videos or their
fragments for a technical university’s English lessons are provided. The criteria of video selection,
which must be taken into account while preparing for the English teaching-learning process, can be
found in the article. The basic ways of how to use videos at the English for Specific Purposes lessons in
non-linguistic higher educational institutions are given closer to the end of the article. In order to reach
the lesson’s objectives, it is necessary to create a sequence of interrelating activities at different stages
of the lesson, which are opening, sequencing, and closing. Recommendations for work at each of the
above-mentioned steps, using videos, are presented.

Key words: videos, audiovisual materials, authentic, the English language, technical

universities, English for Specific Purposes.

REFERENCES:
1. Berk, R. A. (2009). Multimedia Teaching with Video Clips: TV, Movies, YouTube, and mtvU
in the College Classroom. International Journal of Technology in Teaching and Learning.
5(1), 1-21.
2. Brophy, J. (Ed.). (2004). Using Video in Teacher Education. Oxford, UK: Elsevier.
3. Cakir, I. (2006). The Use of Video as an Audio-Visual Material in Foreign Language Teaching
Classroom. The Turkish Online Journal of Educational Technology — TOJET. 5 (4), 67-72.



4. Canning-Wilson, C. (2000). Practical Aspects of Using Video in the Foreign Language
Classroom. The Internet TESL Journal. 6(11). Retrieved from:
http://iteslj.org/Articles/Canning-Video.html. Last accessed 20th April 2015.

5. Cummins, P. (1989). Video and the French Teacher. French Review. 62, 411-426.

6. Dornyei, Z. (2001). Motivational Strategies in the Language Classroom. Cambridge:
Cambridge University Press.

7. Gardner, H. (2000). Can Technology Exploit Our Many Ways of Knowing? In D. T. Gordon
(Ed.), The Digital Classroom: How Technology is Changing the Way We Teach and Learn
(pp. 32-35). Cambridge, MA: President and Fellows of Harvard College.

8. Richards, J. C. and Bohlke, D. (2011). Creating Effective Language Lessons. Cambridge:
Cambridge University Press. 44.

9. Sherman, J. (2003). Using Authentic Video in the Language Classroom. Cambridge: Cambridge
University Press. 288.

10. Wang, J. & Hartley, K. (2003). Video Technology as a Support for Teacher Education Reform.
Journal of Technology and Teacher Education. 11 (1), 105-138.

11. Woottipong, K. (2014). Effect of Using Video Materials in the Teaching of Listening Skills for
University Students. International Journal of Linguistics. 6 (4), 200-212.

12. Wright, T. (2005). Classroom Management in Language Education. Basingstoke: Palgrave
Macmillan. 497.

M. B. llleBuenko. Poib aBTeHTHYHHX BiJe0 B HABYAHHI aHIJIiliCbKOI MOBHM B TeXHIYHUX
YHiBepcHuTeTax

CrarTs mpuCBSYEHA pOJII aBTEHTHUYHUX BiJIEO B HABYAHHI AHTIINACHKOI MOBH B TEXHIYHHX
yHiBepcuTeTax. Po3risgaroTbcss TO3WTHUBHI OCOOJIMBOCTI BIUIMBY ay/iOBI3yaJIbHUX 3aco0iB, SKi
3a1i10r0Th 00M/B1 (JIIBY Ta MpaBy) MiBKYJi JIIOJACHKOTO MO3Ky. B CTarTi royioBHa yBara mpuCBSYeHA
nepeBaraM BUKOPUCTAHHS aBTEHTHYHUX BiJlEOMaTEpialiB JJisl HABYaHHS il BUBUCHHS 1HO36MHOT MOBH, a
TaKOX IMO3UTHBHHM CTOPOHAM BUKOPHUCTaHHS BiJICO3alUCIB HAa 3aHATTAX 3 AHIIIHCHKOI MOBH B
TEeXHIYHUX yHIBepcuTeTax. lIpams MICTHTh CHUCOK MiJIEH, SKUX MOKHA JOCSTHYTH 3aBISIKH
BUKOPHCTAaHHIO BiZICO HA 3aHATTAX 13 aHTJIIHCHKOT MOBU. 3HAYCHHS MOHATTS «YIIPABIIHHS ayIUTOPIEI0»
(“classroom management”) mosicHioeTbCS. B po0OTI, 10 MPOMOHYETHCS, TAKOK PO3TIIAAAIOTHCS
NepeyMOBH JIJIsl CTBOPEHHSI IO3UTUBHOTO CEPEIOBUINA HABYAHHS 1HO3€MHOI MOBH B YHIBEPCUTETCHKIH
ayauropii. Hagaetbest mepernik HaWOUTbII MAXOAAIIUX DKEepen, 3 sIKHX MO)KHA BUOUpATH IIiJIe BiJEO

abo ¢parmenTu. Y mpari MokHa 3HalWTH KpHUTepii BiIOOpPY Bileo3amucis, ki Tpebda BpaxoByBaTH il



9yac MIiATOTOBKW TPOIECY HABYAHHSI-BUBYEHHS AHTIINCHKOT MOBH. OCKUIBKM OUIBIIICTh TEXHIYHHX
YHIBEPCUTETIB HE MAalOTh OOMMpHOI 0a3uM /Ui HaBYaHHS 1HO3EMHOI MOBHM 3 BHUKOPHCTaHHAM
AaBTEHTUYHUX BiJeoMaTepialiiB, BUKJIaAady HEOOXiTHO CaMOCTIHHO IIYKaTH il TOTyBaTu ayioBi3yanbHi
3aco0M ais poOOTH Ha 3aHATTI, TAaKUM YHMHOM HANpPUKIHII HAaBOIATHCS OCHOBHI BapiaHTH
BUKOPHCTaHHS BiJIeO HA 3aHATTAX 13 TEXHIYHOI aHTJIIHCHKOI MOBH B HEMOBHHX BHIIUX HAaBYAIbHUX
3aknanax. s Toro, moO AOCATTM IOCTaBJIEHOI METH, HEOOX1THO CTBOPUTH IOCIiIOBHICTh
B3a€EMOIIOB’SI3aHUX BHUIIB POOOTH Ha PI3HUX eTamax 3aHsATTSA. HUMH € modaTok, OCHOBHUHU eTam i
3aKJIF0YHA YacTHHA. PekoMeHmallii cTOCOBHO poOOTH Ha KOKXHOMY 3 HHX 13 BHKOPHUCTAaHHSIM BiJ€O
aHaII3yIOTHCS B 1M CTATTI.

KuarouoBi cioBa: Bifeo, aynioBi3yalibHI Marepiand, aBTEHTUYHI, aHTJIIHCbKa MOBA, TEXHIYHI

YHIBEpCUTETH, aHTJIIHChKa MOBa IS CTIELiaJIbHUX IIiJIeH.

M. B. lllepuenko. Pojib ayTeHTHYHBIX BHA€0 B 00yUYeHUN AHTTHICKOMY SI3bIKY B TEXHHYECKUX
YHHBeEpPCHTETaX

Cratrbs MOCBSIIIEHA POJI Ay TCHTHYHBIX BHJICO B OOYYCHHUH aHTIIMHCKOMY SI3bIKY B TEXHHUECKHUX
yHUBEpCUTEeTaX. [ JTaBHOE BHUMaHHWE YJACNSCTCS NMPEUMYIECTBAM HCIIOJB30BAHUS BUIEO BO BpEMs
00y4eHHs] WHOCTPAHHOMY $I3bIKY M €ro H3y4YeHHs, OCOOCHHO Ha 3aHATHSIX B TEXHUYECKUX
YHUBEpCUTETaX. TakKe paccCMaTpUBAIOTCS TOJOKHUTEIbHBIE OCOOCHHOCTH BIUSHUS ayAHMOBH3YyaJIbHBIX
CPEICTB, KOTOPHIE 3aJeCTBYIOT 00a (JIeBO€ U MPaBOE) MOIYIIApUs MO3Ta YesioBeka. PaboTta coaeput
CIIUCOK LN, KOTOPhIX MOXHO JOCTUYb, UCHOJb3Ysl BUCO3AMMCU HA 3aHATUSAX aHTIUHCKOTO S3bIKa,
MepedeHb Haubosee TOMXOMANMX HWCTOYHHUKOB IICNIBIX BHUACO WM (PParMEHTOB, MPEAITOCHUTKH
CO37IaHUSl TIO3UTUBHOW Cpefbl OOyYeHHsS B YHUBEPCUTCTCKON ayJIWTOpPHH, a Takke OOBSICHCHHE
3HAYEHHUs] TAKOTO IMOHSATHS KaK «ylpaBlieHWe ayauropuein» (“classroom management”). B cratbe
MO>XHO HalTH Ba)KHbIE KPUTEPHUH OTOOpA BUJICO3ANMCEH M OCHOBHBIC BApUAHTHI MX MCIIOIH30BAHUS Ha
3aHATUAX TI0 TEXHHUYECKOMY aHTJIMHCKOMY SI3bIKY B HESI3bIYHBIX BBICIIUX Y4YeOHBIX 3aBeneHusix. s
TOro 4roObl JOCTHYb IIOCTABIEHHOH IE€IM, HEOOXOAMMO CO34aTh  IOCIENOBATENHHOCTH
B3aMMOCBSI3aHHBIX BHJIOB pa0OTHl Ha pa3HbIX »JTalax 3aHATHS — Ha4daJIbHOM, OCHOBHOM H
3aKIIIOYUTENbHOM. PekoMenaanuu no padore Ha KaXKIAOM U3 HHUX, UCTIONB3Ys BUICO, AHATTU3UPYIOTCS B
9TOM CTaThe.

KuioueBble ciioBa: BU€0, ay/IMOBU3yalbHBIE MaTepHabl, ayTEHTUYHBIC, aHTJTUUCKUHN SI3BIK,

TEXHUYECKUE YHUBEPCUTETHI, aHTJIMUCKUM SI3bIK JIJIS1 CTIEHIUATIBHBIX 1IEJIeH.



